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Abstract 
The paper aims to present the influence of the pedagogy of Friedrich Herbart (1776-1841) on Romanian pedagogical thought 
during the 19th Century and the first half of the 20th Century, and the impact it had on the reforms that took place between 1864 
and 1948, making relevant references to the specific works in Romanian pedagogy.  This is one of the instructional systems that 
would serve as a philosophical background for the educational reforms at the beginning of the 20th Century and would serve as 
an example of educational practice and pedagogical policy up to the present day.  
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1. Political, social, cultural and educational context 
Before approaching the Romanian pedagogical thought of the period between the middle of the 19th Century and 
the middle of the 20th Century, there is a need for a few political, social and cultural remarks regarding the 
aforementioned period. The Romania that we know today consisted during the 19th Century of the three large 
historical provinces Wallachia (Tara Romaneasca) with Bucharest as its capital, Moldavia with Iassy (Iasi) as its 
capital, and Transylvania. The first two provinces were under the influence of the Ottoman Empire, while 
Transylvania (Transylvania) was initially under the influence of the Austrian Empire and later the Austro-Hungarian 
Empire (from 1867 to 1918). Following the end of the First World War, the three provinces were united (1 
December 1918), while the present day configuration is the result that followed the end of The Second World War. 
The 19th Century situation within the three provinces was subject to various influences and events arising from both 
external and internal causes. Among these we only mention the relationship between the external leading political 
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forces, such as the three surrounding empires, the Russian Empire, the Ottoman Empire, and the Austrian and 
Austro-Hungarian Empire, while the internal causes were determined by such events as the revolution of Tudor 
Vladimirescu in 1821, the 1848 revolutionary movements, the Union of Wallachia and Moldavia in 1859 and the 
instauration of monarchy in 1866. The changes and transformations that were to take place within the approach to 
education and instruction were in some ways influenced by such a divers and dynamic context. The increasing 
contact with the cultural world of the civilization of Western Europe has been the genesis of a process that generated 
changes and transformations that led to present day Romania. In this long process of transformation, education 
played a determinant role. 
 
2. Philosophy and education  
 
Due to the multiple political influences, the internal educational and cultural life of each of the three provinces 
was different. With the increasing number of young people going to study in educational institutions from Europe 
and with the increasing influence of the educational movement in Transylvania known as Scoala Ardeleana (the 
Transylvanian School) there emerged a new consciousness and the need for a new educational approach consonant 
with the new ideal. Greek influences, Slavonic, and French approaches present in the educational practice were set 
on a secondary plan with the beginning of the educational activity of Eufrosin Poteca and Gheorghe Lazar in 
Bucharest, with the activity of Gheorghe Asachi in Moldavia and with the movement led by the Transylvanian 
School. First of all, from a historical perspective, we have to understand two important aspects. Students from the 
three provinces went to various places across Europe to study, and therefore we cannot refer to only one educational 
institution from one particular country. The place of study and the institution were determined by various 
circumstances such as the spoken language, material possibilities, and personal references, to name only a few 
criteria. In many cases these students attended study programmes in more than one place, acquiring a diverse 
experience.  Secondly we can determine within this diversity the overall influence and predominance of the French 
and German cultures. If we are to concentrate our study on the influence of the German pedagogical thought this 
also need a few preliminary remarks. We need to distance ourselves from the continuous and chronological aspect of 
the history of philosophical thought that we can access today via large digital resources and libraries. Students of 
that time became acquainted with the work of one author not just via one particular language (not always the one in 
which the author wrote) and in many cases one author was introduced into another culture via another language, a 
practice that we can still observe even today. Not all the authors were contemporary to the student so it is not 
appropriate to evaluate the curriculum of past educational programmes to present day criteria. One such example is 
Eufrosin Poteca (1786-1858), whose studies in Italy (Pisa) and France (Paris) led to translations of books of German 
thought, such as the work of Johann Gotlieb Heineccius (1681-1741) whose work Elementa philosophiae 
rationalibis et moralis (1729) was previously translated from Latin into Greek by Grigorie Brancoveanu and 
published by Neofit Duca in Vienna, and was translated into the Romanian language by Eufrosin Poteca in 1808 
under the title The philosophy of the word and behaviour otherwise  the elementary logic and ethics having put 
before the history of philosophy.  The work was published in the printing workshop of the University of Hungary in 
Buda in 1829, and in fact contains three writings (The History of Philosophy, Elements of Logic, Elements of Moral 
Philosophy). The Foreword of Heineccius follows the Foreword of Eufrosin Poteca, in which he also explains his 
choice of the book, drawing upon the fact that he had studied the book while attending a Greek school and through it 
had become fond of Philosophy. This is not the only translation that Poteca did. His educational influence is a 
primary one, not only due to his activity after his return from his studies and work in Wallachia but also through the 
formative influence on his secretary from Motru Monastery, where for his educational activity he was appointed 
hegumen (1832-1858), and whose son Constantin Radulescu-Motru became one of the leading philosophers of 
Romania and president of the Romanian Academy. Although it is difficult to estimate how large was the influence 
of this work, what is relevant is the example set by the educational work of Poteca and the major shift towards 
scientific approaches in education. These are testified by the recent works on Eufrosin Poteca and especially by the 
testimony of Constantin Radulescu-Motru (Eufrosin Poteca, 2008; Johann Gotlieb Heineccius, 2006). A special 
contribution was made by Gheorghe Lazar (1779-1823), a teacher at “Sfantul Sava” College in Bucharest between 
1818-1822. Gheorghe Lazar, a Romanian originally from Avrig in Transylvania and a subject of the Habsburg 
Empire, studied in Sibiu, Cluj and studied philosophy in Vienna.  His most important activity was connected to 
Bucharest where he taught mathematics and philosophy, and where, at “Sfantul Sava” College, he introduced the 
study of Immanuel Kant’s work. Gheorghe Lazar also raises the question of the need, or possibility, of having 
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educators trained to teach people philosophy in the Romanian language. The examples set by Lazar’s educational 
philosophy were applied by his disciples in territory aimed at extending the educational system and on the other 
hand, from a pedagogical point of view, the relationship between theory and practice became a sine quan non 
principle (Parnuta, 1973). Gheorghe Lazar’s legacy is not only through his educational work such as being the 
author of first models of syllabus, of first models of set books or manuals, of first examples of theatre in the 
Romanian language, and as a translator, but (Milicescu, 1982) also through his disciples such as Ioan Heliade 
Radulescu (1802-1872) writer and educator, and Petrache Poenaru (1799-1875) an important pedagogue of the 19th 
Century.  
For Moldavia of the 19th Century, Gheorghe Asachi (1788-1869) is the remarkable figure who set the framework 
for the educational and instructional system, and stands as an example of an educator. His educational experience 
extended to Vienna, where he studied mathematics and painting, and to Rome, where he studied classical literature, 
Italian literature, archaeology, painting and sculpture (Ministerul Invatamantului, Institutul de Stiinte Pedagogice, 
1957). As a pedagogue, one of his main concerns was the quality of teaching methods, the validity of various 
instructional systems in use, such as the Lancaster one, the comparative approach to various instructional systems 
used in Austria, Italy, India and other countries, and the elaboration of pedagogical methodologies with clear 
principles and rules for didactical, instructional and educational activities. Beyond these he was also concerned with 
designing and implementing adequate educational legislation and norms as much as the context of his age made it 
possible (Ministerul Invatamantului, Institutul de Stiinte Pedagogice, 1957).  
Before approaching a different level of this paper it is necessary to refer to the situation of Transylvania for this 
period. The context of the Habsburg Empire and later on of the Austro-Hungarian Empire, led, for Romanian 
subjects, to a division of the religious context. Therefore, those who accepted the Union with the Roman Catholic 
See became acquainted with educational institutions of Italy and Rome, especially those such as the well-known 
college Propaganda Fide. However, the educational institutions of Vienna and Budapest continued to represent 
reference points for Romanian students, as well as those situated within the boundary of Transylvania, such as Cluj, 
Sibiu, Brasov, Bistrita, Timisoara and Arad to name only a few. When referring to representatives of the 
Transylvanian School, recent writers such as Ion Lungu and Ioan Chindris have drawn attention to the need to avoid 
superficial analysis and confusion and to search for the real background of the thought that its representatives rested 
upon (Lungu, 1983;Chindirs, 2001). Among these representatives is Simion Barnutiu (1808-1864), a truly Kantian 
thinker, even in the pedagogical thought which he lectured in, following the course of Niemayer. Education, affirms 
Barnutiu, has as its scope: “to cultivate the humanity of each individual”, and also to “gradually free each student 
from everything that comes to stop his internal freedom and to strengthen this freedom” (Stoian, 1943). 
 
3. Titu Maiorescu and his contribution to education  
 
With Titu Maiorescu (1840-1917) we arrive at a real reference point of pedagogical thought. His personality was 
overwhelming and his contribution to the making of Romania is difficult if not to impossible to evaluate as it is 
immense. He was a writer, philosopher, prime minister, and politician but above all we can call him a praeceptore 
of the Romanians. Titu Maiorescu studied in Vienna at the Theresianum Academy, then in Berlin, Giessen and 
Paris.  His doctoral dissertation has as a starting point the philosophy of Herbart. The study of Herbart is confirmed 
by his notes in the daily Journal he kept, from the 9th of December 1857, and in his correspondence: “I render into 
Romanian language the logic of Herbart and I work to a systematization of the lectures on logic by Suttner” 
(Maiorescu, 1975). Suttner was his philosophy teacher and a truly representative of Herbart thought. Maiorescu’s 
doctoral dissertation did not receive a great deal of special attention until the beginning of the 1970s, when its real 
details emerged. The general title was thought to be De Philosophia Herbarti according to Simon Mehedinti (1910), 
based on his encounter with Titu Maiorescu. The study of his journal and of his own writings has revealed that the 
actual title is Πρóς τι ( Das Verhältnis) Filosophische Abhandlung von Titus Livius Maiorescu, Berlin May, 1859. If 
there is a difference between the titles, there is no difference in terms of content, as the work approaches the 
problem of relationship, which is the core of Herbart’s whole philosophy (Maiorescu, 1975). One of his remarkable 
works is on Logic, a real breaking ground for the philosophical ground of his milieu in Romania. An element of 
Herbart’s essence can be easily discovered, even in his well known Aphorisms: “The most important thing is not 
how many different ideas you have gathered in your memory, but more important is the relation (link) among 
ideas”(Petrovici, 1931). The disciples of Maiorescu have introduced a new level of philosophical and educational 
legacy. Among them are Ion Petrovici (1882-1972), Constantin Radulescu Motru (1868-1957) and Petre Paul 
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Negulescu (1872-1951). This line of thinkers was prolific not only in the production of works from the fields of 
philosophy, psychology, and culture, but was also involved in shaping the educational system from both structural 
and philosophical perspectives. Titu Maiorescu acted not only as an emblematic figure but also as a mentor and 
reference model. The testimony of Ion Petrovici when he asked Titu Maiorescu’s opinion on his work on Logic is 
relevant to this. Ion Petrovici’s Logic, and his collaboration with Ion Buricescu, also introduced logical thought into 
the training of teachers. Petrovici’s Theory of Notions is another work of this period that would enable Herbartian 
pedagogical thought to become grounded in a different context, that of the Romanian soil. These disciples, if we can 
call them so, were indeed indebted to German philosophy through their studies. Constantin Radulescu Motru had as 
an example Wilhelm Wundt’s work and experience in his laboratory and the writings of Wilhelm Wundt such as the 
Völkerpsychologie proved more than inspirational   when he wrote about the psychology of the Romanian people. 
Petre Paul Negulescu’s History of Philosophy(1941-1945), in 5 volumes, contains the first comprehensive critical 
analysis of  Friedrich Herbart’s thought, although it is a relatively late attempt, considering now how great is the 
distance between the time of Negulescu’s writing and Herbart’s life. When discussing Petre Paul Negulescu’s work, 
one cannot leave aside a work less studied these days but one which is relevant to the present day situation as much 
as it was when it was written. This is the Destiny of Humanity (Destinul omenirii)(1939), where such situations as 
over-qualification and intellectual unemployment are critically analyzed and compared to the situation in those days, 
even that in Germany. Titu Maiorescu’s legacy, such as the theory of forms without a background and the 
parliamentarian discourses, have been excellent analyzed in present day works such as those of Professor Constantin 
Schifirnet, who recognized that Titu Maiorescu’s best strategy was among others to educate a political class that 
would carry on appropriate social actions across the country (Schifirnet, 2007 and 2012).  
 
4. The works of Ioan Popescu and Stefan Velovan  
 
Beyond the philosophical approaches which would make one think that the philosophy of Herbart was mediated 
only through the agents of philosophy, we have to take into consideration a different generation and group of people 
which made this pedagogical thought available and applied it to the realm of education from a pedagogical point of 
view. The most important contribution is that of Ioan Popescu (1832-1892) who, after his studies in Sibiu, continued 
at Jena and Leipzig (1859-1861). He came into contact with Herbart’s philosophy through Tuiskon Ziller, a disciple 
of Herbart. Ioan Popescu’s first period of pedagogical thought is considered to be eclectic, but after getting to know 
the philosophy of Herbart he became a Herbartian, “promoting the psychology of Herbart” (Leon Topa, 1969). His 
work consisted not only in the teaching and training of teachers and educators but also in publications and 
periodicals for teachers, in books with a didactical character and a methodological  approach, and in manuals. He 
was chosen as a correspondent member of the Romanian Academy and was a member of the Society for Scientific 
Pedagogy of Germany. One of  his achievments was the designing of manuals for primary schools in a period when 
such books were rarely based on pedagogical principles. In his manuals, Popescu introduced certain pedagogical 
methods based for the first time on a critical position, properly argued and not spontaneous as had been the case in 
previous practices (Leon Topa, 1969, p.33). Through his writings, Ioan Popescu planned a system, the first element 
of which is his book Pedagogical Compendium. For parents, educators, teachers, and all men of(for) school  
(1873), where for the first time we see the extension of the educational process to the social domain beyound 
schools as institutions.The other two important works are Psichologia empirica sau sciinta despre suflet intre 
marginile observatiuni (Empirical psychology or the science of the soul within the limits of observation) and 
Pedagogia lucrata pe bazele psichologice si etice ale realismului herbartian (Pedagogy worked on the 
psychological bases  and ethics of Herbartian realism)  which was edited with the collaboration and under the 
supervision of his disciple Stefan Velovan (Popescu, 1873 and 1892).  The empirical psychology of Ioan Popescu is 
a science which gives us information about the most precious part of our ego.  Also, without the contribution of 
empirical psychology, which is a preparatory school for all sciences, one cannot understand philosophical 
disciplines such as logic, aesthetics, ethics, and metaphysics. After a discussion of the relationship between the body 
and the soul, he analyzes the origin and formation of ideas, the production of ideas, the role of memory, fantasy and 
its forms,  ideas of time and space, ilusions and halluciantions, intelligence and its forms, apperception and attention, 
the idea of ego and self consciousness. The variety of feelings and desires constitute the last sections of this 
elaborate work. The treatise on Pedagogy commences with an introduction on  the development of man. This 
approach does not seem very different when one starts to study the work on Pedagogical Anthropology by Maria 
Montessori. Today we may say that any study of pedagogy commences with the study of the theory of 
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developement. Following the principles of pedagogy, Popescu proposes a pedagogical teleology from the point of 
view of educational ideals followed by a pedagogical methodology. The second section contains a  chapter that may 
seem amusing in today’s terminology, Pedagogical Dietetics, which deals with the ways of leading a healthy life, or 
what we may call the hygene of intellectual activity, followed by pedagogical instruction and pedagogical discipline. 
The third section of the treatise deals with the way that pedagogical principles are applied according to various ages 
and in different types of instructional and educational institutions. Progressive education according to natural 
developement and according to sex is followed by the treatment of family as an educational institution, and the work 
concludes with  the problematics of general institutions of education and in particular with educational institutions 
meant to prepare and train educators. For their time, these are monumental works from the scientific point of view. 
Although neglected today, they opened the way for pedagogical approaches based on psychology, and the only 
corresponding works  are to be found in similar science-based approaches such as psychology under the supervision 
of academician Alexandru Rosca, Stefan Odobleja, or in Paul Popescu Noveanu’s work, or the more recent work of 
Mircea Miclea. This kind of work is the point of departure for educational and instructional design. Ioan Popescu’s 
legacy is the cultural stages which were to be reformulated as psychological stages by G. G. Antonescu in his study 
of the translation into Romanian of Herbart’s Pedagogical Lectures (1925). This translation would serve as the basis 
for the re-editing in 1976. For G.G. Antonescu: “Herbart takes an attitude opposed to idealism: he is realist. When 
we affirm that Herbart is a realist, we do not have to believe he is a materialist. A realist is one who admits a reality 
outside our ego, but this reality can be material or spiritual. Herbart admits the latter, therefore he is a spiritualist” 
(Herbart, in  Antonescu, 1925, p. XIII). Petre Paul Negulescu, in his History of Philosophy, bases his approach more 
on the philosophical aspects of Herbart’s overall work compared to Antonescu, a Herbartian in other ways, who, in 
the short study of the translation of the psychological mechanism of Herbart’s pedagogy, discusses: the places and 
the types of the educational ideal; interest as a condition of educational instruction; interest as scope and means; and 
the many facets of interest.  The interest in knowledge ((i), objective, theoretical and sympathetic, and (ii), 
subjective-practical) are based in attention. Therefore due to the importance of the perceiver’s character of attention, 
importance has to be given to the means by which this is stimulated. These two elements are the perceived element 
or the former ideas and the new element apperceived or the new ideas. This is how we arrive at the method proposed 
by F. Herbart for teaching lessons known as the method of psychological stages or the method of formal stages. 
G.G. Antonescu proposes both the versions of F. Herbart, Tuiskon Ziller (1817-1882) and Wilhelm Rein (1847-
1929). These are followed by examples for practical use in his day. It is worth noting that this version would serve 
as the basis for the edition of 1973.  Another theme from F. Herbart is apperception, which is treated in the works of 
Stefan Velovan, the next representative in line after Ioan Popescu. Stefan Velovan (1852-1932), originally from 
Rusca Montana near Caransebes, studied after Timisoara at the University of Vienna and later on at Gotha with R. 
Zimermann, a disciple of Herbart and A. Kehr. His writings came to the attention of Titu Maiorescu, who 
recognized his pedagogical merits and entered into correspondence with him, aiming to convince him to come and 
work in Romania. Stefan Velovan’s activity would be connected to Craiova, where his legacy endures to this day. 
Individual apperception is the only way that can establish a “logical consonance between our points of view and the 
new experience” (Velovan, 2011). To discuss the way this type of pedagogy became available to generations of 
teachers we need to bring into the discussion which sources were available for study. Although there was no 
available translation of Herbart’s work or any complete set of his works, the first merit is due to those generations of 
students trained at universities such as Vienna, Leipzig, Jena, Gotha, and Berlin, who proved to be excellent 
practitioners on their returned to Romania. They built a system based on pedagogical works written in Romanian 
and offered practical examples through the pedagogical and educational literature that was written, edited and made 
available to the generations of educators they trained and prepared in various institutions for educators of all types. 
Critical works on Herbart came relative slowly and late. We need to mention the translation of Chr. Ufer’s 
translation into Romanian of the 8th edition of Introduction to Herbart’s Pedagogy in 1915. Meanwhile, the work by 
Gabriel Compayré, Herbart and Education through Instruction was translated in 1915 by I. Mihailescu, a teacher in 
Bucharest who, after he had been a teacher in the application school of the normal school of Galati for 12 years, 
printed it in 5,000 copies, which became the first of a new series of books entitled “Great Educators”. Critical 
studies were emerging and trying to go beyond a mere description, such as that of Basile Demetrescu-Oprea, a 
Doctor of Letters and director of the seminary in Ramnicu Sarat, whose Rousseau and Herbart as Pedagogues and 
Philosophers was published in the pedagogical Library of the Review “Didactical Conversations” (1900). The 
works on logic and the theory of notions by Ion Petrovici and Ion F. Buricescu are worth mentioning as well as the 
various writings of methodical and didactical character not only by Ion F. Buricescu, such as Some Methodical 
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Guidance for Normalists and Teachers. The pedagogy of Herbart served as a philosophical background in the 
educational reform that came under the responsability of Spirul Haret (1851-1912) who was supported in this task 
by Constantin Dimitrescu Iasi (1849-1923) a true Herbartian as mentioned Ion Buricescu in his work The Romanian 
Soul (Buricescu, 1944). The hundredth anniversary of Herbart’s death was commemorated by Ion Petrovici, a 
member of the Romanian Academy, through a discourse At the Centenary of Herbart’s Death, in which he not only 
recognized the lowering of interest in his philosophy but hoped for a renewal of the interest, as the only way for a 
spiritual renewal was a firm and widespread intellectual culture (Petrovici, 1942 and 1943). The best tribute that 
G.G. Antonescu thought suitable was the critical exposition of Herbart’s philosophical and pedagogical ideas (G.G. 
Antonescu, 1941). 
 
5. Beyond Herbart and towards today’s legacy 
 
The effort to implement and build a pedagogy based on the aforementioned principles overlapped with other 
ideas and systems that emerged and claimed their place in the realm of pedagogy and education. Such was the 
situation with Ion Gavanescul (1859-1949), who started from a point of view reminiscent of Herbart but who tried to 
pay more attention to ethical aspects even including sociology. Pedagogy takes its theoretical substance from 
psychology and ethics (sociology), but meanwhile education has to stand a double challenge: individual and social 
(Stanciu, 1983). The first half of the 20th Century strengthened the contribution of psychology and opened the way 
for the new ideas brought forward by Alfred Binet and Theodore Simon, and The Annals of Psychology under the 
direction of Constantin Radulescu Motru proved a strong paradigm for the new challenges that would affect 
education as well. Therefore it is not a surprise that a pedagogical system such as that of Herbart came under strong 
scrutiny. The period that followed the Second World War was a terrible threat for the educational system in 
Romania but once the dogmatism slowed down, former pedagogues were recovered and the new approaches based 
on the theories of Jean Piaget, Lev Vigotsky or the American psychologists were implemented and pedagogical 
science prevailed despite various inferences of threats from the political and ideological field. Stanciu Stoian’s work 
as editor of the four volumes on the history of Romanian pedagogy reflects upon all the aforementioned pedagogues 
although mainly from a historical perspective. The pedagogical profile of Stefan Velovan was written by one of his 
students, now a true pedagogue, Gh. T. Dumitrescu (p. 220). The model used to implement a pedagogical system 
has served its purpose to this day. In other words the example has became not only an example of good and efficient 
practice but it has become an open practice capable of adapting to new challenges that science and technology 
brings and sets before pedagogy and education. To this stand examples such as Ioan Cerghit’s work, Sisteme de 
instruire alternative si complemetare(Complementary and alternative instructional systems) (Cerghit, 2002), or the 
leading idea of designing instruction from the standpoint of theories of development, learning, theories of 
intelligence, and various types of psychological approaches. Although  F. Herbart’s name is barely mentioned, his 
legacy is present, one reason to bring this example to the forefront along with many other types of influences, in 
order to avoid a total rupture with his line of thought and practice.  
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